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Abstract: Ethnic minority students in Hong Kong face difficulties in learning Chinese as a
second language, which discourages their motivation to pursue higher education,
find employment and integrate into the community. Research shows that the use of

social media platforms, such as Facebook, WeChat, Twitter, YouTube, etc., can
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improve the language learning abilities of ethnic minorities in different countries
and help them integrate into local communities more quickly. In this paper, a quasi-
experimental study was conducted to investigate the impact of social media use on
the learning of Chinese as a second language among ethnic minority students in
secondary school in Hong Kong by using questionnaires and semi-structured
interviews. At the same time, one local school was selected as a case study to
explore the effectiveness of Secondary 3 and 4 ethnic minorities students using
social media to enhance their ability and motivation in learning Chinese language.
The results of the study showed that social media applications could help improve
the ability of ethnic minority students in Hong Kong to learn Chinese language and
enhance their confidence in integrating into the local community.

Keywords: Social media, ethnic minority students, Chinese as a second language, quasi-

experimental study
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W 2021 FERFMAN DAL R, FBIUAIE 62 FHLIEEFAL, HEAOK
8.4%. i, DIEDEERPEIE A FEA T A AN EDBEN . ELZEHTE N JBII/R NS
Z (R ATEUX BUR RIBUF 5% B PR S R AL, 2022) o BEAE & UL A1 H AR 2008,
Mo NEZACI G, ABORE N FSCR SN 2 1 3 B 5

DEIEHAN LR T HEENEERR, MTREFETEWE 1840 4 &R 2 I
(S, 2014) o AHXS AR ARG, XL/ bHR e N L BemEob, Wi 3l
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AAZ A AT R H W78 AP B T o iR — T A A AL S
AR, BBHTEIL 670 JAAZEEM T, 5B NARLK (Kemp,
2022) o 1 16 %/ A_EBUREACHEAA ] 7 R R AR S AC LI P /NI OR(E AL S AR, Sk 1
BER N A BHA R EVE R BAREE (F.ED .
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WM T BRI REAT 2 et 2 5 3 B A Mo e AR
RN A AT AR AR 2 S 03, SR 52 I MBI, BN 1 H A X s A e ae 3
WEFCHIFR R BRI, AR ST TT H Ao BRI D B0 6 2 AR A P AR S AR 22 2] A
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FIHL (motivation) #&— A~ NI T Az BEE O B 1) 75 B M F AT RN B IKS) ) (K&
2%, 1996) o FNHLIRAN NS 5B SRR RE . BNFERE B HAHOC (Oxford & Shearin,
1994) , FFRCNIRE — DM NI EERER, R EIV s 3K 2 — (Stipek et
al., 1995) . FHIRM, “%27 R MEEBKNZG S siais 24, 1EHAT AR
FEARSARL R (BREFDS, 2001) , 2=2]FHL (motivation to learn) &8 BUMTYFERIN fE
gl AIE s, BA4ERr 2GS, JFRET] %5 I TG N EA ) 0 i H AR 2 W AE O B
Pife (BREM, 1996) o %2 EHUR 51 R AN IRE) 11, 2 0M B0 1 0%
L (BEEE, 2018) .
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A0, EARTER SRR B )AL, st RRSEHIE SRE AN (Brophy, 1987)
AN B Gk, DLERTS 5 2 B AIRANH RE . 125 S RN I B R 2 2 D 1, G
H O SO IIHRRRE . BTLA, BEFR R B HL . SR A R Dl 1 SR X T4 A
INZIES VTS i

Bl — AN E R OEAMS R, CAR g RERl, SRR B SO A 2,
B A N SORRE o T B 12 BRAR U2 A B A 2 ELA I O AE, v A SCAR Y
DR SCHALATERY, BESZ B3 D NBARL RARE DI A FIR T RE AR, 152 332
HHT 5 AL A 2 A S R R BTS2 . Pearson A1 Johnson (1978) 4 [ e iR 2 LA
B AR Z B BRE, s WL A BB SR E R B SR RN A .

Alexander 1 Heathington (1988) AN H 2 7E T3 CEHEME L. RISl
S T RS E sh BT R O B A0 H /Y, Wigfield 1 Guthrie (1997) 48 H B sh LA A
[FIEITH A, Ban: DSERiRe ANATTEE . NG mue. s BB . Jysatmie.
ALAST A o 17 DR BRI 22 s kg Bl ARty Rl S A LR, AT HGE T IR e
JRUAE 5] 152 ARG 0 RIS [R) B8 22 2>

2.2 %R (multimodality) 5% TikE#ES1 (multiliteracies)

Bt HL T AR R R, AT AR T 77 SRR AE B s R AR TR ZI AR AL, RS2 AN V)38
7 A B 2 T SO o AL B — F)1E 5 SO A8 B, W A A1 & L AR
AR VR TR S E R RS RE S /S T A 2B (Forceville,
2006; O’Halloran, 2011) o PAARAZBAAGAIR AR 2 BA TR KA MBI, 228 1
PAEAUA S B—iEF A RMAL T, TREI T ZHEERIMES . Kress (2010)
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XJZ. M2 ESNEE 7. o, il SR ERES (Wang & Li, 2022) . LeVine
1 Scollon (2004) 145 H 2 BLA R & 48 A ITE H % 3 BRI AR H I 5 15 R Wil
PR BB, PRSI Z R . New London Group (1996) AR 43 il FL R X,
BFE: D BUAE. BRECAFEMIE S 2) DIEG. Bty E MMt 3) Bl
Sy BERCHEMESEN: 4 DUBARES HERTHAEX: 5 DRSS Ry £ 2
e TRAERR (2009) WA Z RS, BlinEdins . BIR. BE. aifFEARH
M T HAT R, BN T 2SI

FER R AR, BT 38R R 25 g AR AR SR AL T BRI I 0 i 5 2 IR,
et T FHE S S Z R R B (New London Group, 1996) o BT M Hvhit, 1%
GBS e ) DA ERRDIN AR ST # AR CHPHBE, 2007) , AlATIvE S A
A DA FH O AR R BEAT IR 15 B AERAE BRI 2 JeRe 77, 1 n R gz A A0S T H k48 5
BHRAGE WEARFEMEL ER ER A 4T, X P2 BRI A2 o #
PALT HE AR TR L SEI S CHESA E  IMRE (E5R . ZFRE, 2018; Gonzélez-
Lloret & Ortega, 2014) , A BI#& 2% 21 & W 2 shpl, IR FRAAT 2 i 5 e ) (Wang
&Li, 2022) , PUEMIARHS MM S RMEL. Fibl, HEEFLAGHLEZ TS
RE AT B RAC I, T AL SR IE 21X — AR M . Cordes (20090 345
LB R ES TN MBS KRR, BIIIe R TR. BIERTE. SR RFR UL
ZICAM R TR o A ACHEAR T I DA RS R R AE AR A4, 0T B T B R ORIN 2 5
TR, ZITRE RN EZEERINTE.
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AR E R R AT AT 1, R NAEA TR | {5 B M A SCER
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IS )R AL AS I 5 AT TEAT B3, A BB S R ). 1B & I DR E i NE), X
IR R IR T B IR R . AL BARME A BIE 5% 2], R m s
SJE R BB, BBk 2] AR AT G B B 3 i 2 H AR E 5 P AL KR 2
# . (Kramsch, 2014) o fE5XEEH PSR, 5 21 F43 DABGE 5 1 ) b
fi (Alencar, 2018) , HIRIZIEFEANE LRINIHHTS, Inams o] AR FIR N

Anb 2 B ) PR AL AT AR N ARS8 B E % ) b, a0 Wang R Vésquez
(2014 ¥ 78 45 S R B Facebook 1M F A% 5 Bh A S0 2 ) 3 3 T+ S VE % % ;s Hsiao
A1 Broeder (2014) &I Twitter fefe it — N H T8I EANMIEF ¥ I, kP ER
ekt 2% > 46 5C, I 5 [RIGF 2 1014 B8 22 (VAR AT I, 4 2% ) 46 SCRIBIHL; Chin 25 (2015)
RIL, 15 LTSN Wiki REFTHESCE B S SERY:, G E SR A MRk
BAERM, X2KH Wiki RIS G AL RE LA B S QI PR, ST
SCHIB LR, EARHEHATTRE S B e ), #E PR SRR .

Luo 1 Yang (2016) 7£—Tiif 5% WeChat N {EHESCE 08 5 #UE BNW 7L P g
i, WeChat ()8 H Befg ik 224 245 — L RS HNMER) . ZoiriE S AR, =i
(12 I B, FEREEEST RAFMIAESCF SR, (R AEZ M H ). F4h, TR
ZHL SR 1) R G4 BoE SRR N BV E S A L (Lai et al., 2020)
B E ) E A AR IAT AR, BRI TER, MEETER, E4E. Dl
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B BT R SIS TR S — R A RO AT TR . AT TR
T S A A 2 ST SO TN W U 150 5 A % A R HE, A LA SV E N e K (A4 5,
2017; #ubyh. 23, 2018, 20205 <, 2012) o FTHJER, FERFCHEINR
BRAT R SR A SCUR B BONTTIR DB S F A 5 STHESOA R R (R 3,
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(S5 5 FUBBAN T o« 2 A TR RN RN s 38 R 40 (1 21 L ) P B CA 5 2%,
2012; DT, s, 2019) , 4RS00 i S UEAR AN SR SRR AR

NS DB AR AR SO R R S AR RE T, B4 (2012) 4R “ 2 ZHM
SHEHR” MHECE B FH, ol N D RO AR B SR G
55, 2012b) « /NGRS EAE )RR (4855, 2012a) , 45G IS E) .
A SCF ARG & 20 I NIs -2 ok (Rt 2Rk, 2012) , @
BT S AR T B S SR R B R ST RE 7, 748 78 AN R S AR TR 2 3] 22 5t
AAHE (2013, 2015) T GIHHRIMN RFEINEEIE 5 FIRM SRR R “ e it 2
JBEAE”, AN AEF NSRS o B FUAS R BRI W A
ERIE SR S D HORE T AN R R SRR SCRE 7T, T B 2 oAk g S
B AERNREHCE, 1T 3.
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M it
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(APP) , WALFEAM EI—ANBIE (forum) . % (blog) « A ¥ S WL HS)
DHREMT I, 45 4k & sk (OpenRice) « iM% (Tripadvisor) « ME#M %k (Taobao)
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TR HIN T EF LT e, ARG R E B BOR R T 2E N RE A, e R
WA o CRIT BRI 2) o IXFP 3o s A #UTHE YouTube 527+ Facebook.
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1891, TURE_EE NSRRI sl A AT NG ST 1B ARG e, B 5 O Bl R N A 8 L 4%
InssIfisE 2 () SR A, LRSS AR BN BT AR, HOfd
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FORMEMZ . B UL, SEU0 LB (¥ B 25 o RHS R S AL 3SR AR G, 1T 4% il 2L 0b 1
T AT 25 >3 R U ORARF () B B AR . IR I TE L &) el E . 281k, SeIH Bk vt
FAME YouTube 5o ELILAER 5 X [BI R, 142 il 41 Bob W) LASC & i U 5 %
YouTube 5 5 I FH A A ZS, 274 DA S0 5 5 56 R 13 SRR . At DR AR I S 1 5T
(A 2, SR ALR M ZL0R T O 1 S G BT R 4h, oAt (0 R 26 40 250 6 1)
ANRERESFEAF D AT o AL R — 3672 10 N, 2019 5 9 AJFIR & 2020 4F
6 H4k

TEFE R RGBT T, SE46 A SO AR R 3 b 3 p5 4 A S8 AR Al B A AT TP S S
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PR IX R LA K BN BE 5 5 f# ] Facebook. Twitters #-Fitdz ERIMESC, it B
SR SRR R S S e, JRE AR EIE AU L PR T B A
P B SRR IR o 1 E PR S 2 21 T i, BOM G2 BE £ 2E | Facebook. Twitter
A Instagram % FA0 B L5 B BREH R IV SC, ARG SR 7 B S ASARE A [3] =
TR BN G2 AR B QAR BAR EoRAn 5 3 E ARG S B R FIgE Fr, I
SR IPNI =R (S E Ve
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4.4.1 FEHRE

W03 Xt 5 5 A Y 72 K 4 2 A AT Il VA A, DA T ARARAT A P A S A (R 5 10
AR (I FRS S 2 FE T Dornyei (2009) [ iE2ESSIHLHR RGHE L, MG EI
e 1 Papi (20100 W =AN4ERE, plR e AR HIR ., O iiE Ik, BLR RS
PR BT AR AU FT R TR 1) B A 2N DO 2 R, 890 AR RS
BEAATE S SR B AR 2 ) RS0S540 (Lai, 2019) o FEREIR T AR

Cronbach’s alpha £ (4601 45

# 3: A[FFEH Cronbach’s alpha REGILLE R

1. | motivated efforts (B3 J1H1%5 /1) 0.95
2. | positive response to discrimina (X7 35 4 A FR B [0] B ) 0.85
3. | bicultural competence (XX CALAEST) 0.90
4. | emotional vs. practical affilit ({5 5EPRIIKR) 0.93
5. | bicutlural identity (XUCALINFE]D 0.91
6. | social media self-efficacy (fEAZ AR B AL HE 0.91

' Papi (2010) PRHEG=EALES) A A ZBREAR, ZBELAAK, ARZEFIEZE (L2

learning experience) o



7. | perceived impact CJEEIFZN) 0.97

8. | social media general (FEAZHEAR —MEfdH D 0.95
9. | social media_Chinese (FEAZLAR H30522]) 0.96

R ERAGSE R AT R, AR A& /LS4TI0 Cronbach’s alpha REUIEEL 0.8, 43
ARSI EERME. T TRIAR G R AR, BHREERHT RS, #
TN AL HOR 6 2B el RIS AV ) 2 A 2 IO P S mI AT, AR ARATI IR
D BLTE i Rl G P TR e N S v i) L e o e i IR A R o W YT U 2
TR BE )26 (1 Y ARG 2, DB DR 75 RS A ROt LE D BUR & 2 AR B AR

4.4.2 RPN AL
JITE 2 52T TR D BB 5 52 AR S Z0AE 2 Wt FE T AR 1 A0 45 A e BEAT — K B 1
o AUHT TR ARG AR ikAE, DO A A s e sCae ). il
M SRR T =R CER RS, CEAR LR HEE T CEE X
(General Certificate of Education, f&#X GCE) Fl[EFrH22#(H H i@ LTS (International
General Certificate of Secondary Education, ##K IGCSE) ks &, [ 52 F AR i) R H
FREFH . SHARBA R ER, S9N 50 77 RAGEIRKE, & TiE CERELIL
PERAMELT, HAZ 5AIT I AR BT I AME S, A IR 254205 sCRI A e ATt

HNEIEM IR,

443 iRk

BIF 8 X 2 5 AR X A R T T I BBCIEAT TR TR A U7 R il R THD
TfF 56 3 %o T/ OR824 1A U5 R 1) 2 S A SRAATT %o S BT FH e A Sl B 1
SCHEA RIS X SIARW TR ST, AR S 5 A AR B He A S RS Bl
WL 50 58 R VA T2 DL o T A5 6 S0 ) 5 % T R ) A RABAT % T A IR B 9L )



SR ORI DA T 58 B A 4 S b (S R i A by
YR 2L S URI S 7 T F 90 25 A A — VRS M UL T A A TR 0 2 5 A 5

Bk, AERVIRAE LNV RE AT, 0m 2 A NURRIE kAT .

4.5 FARIHh

AT TSR t IS 20 AT 7R At e A B e DA b s S e 2H AT i 2H 1)
Feito WHALE il IL £ B0 #r (thematic analysis) 77 NERIHE ViR N A H 5 AR S
] DA K B G AR HIME B, DME A e 23

i HisaRSitie

5.1 ARGRER AN D EIRE P FEF S EXHEHI 2
F L AL AR TP ARBTG5 SR 200 2 15 S B AR R 2L 1) A AT %

S AR TSN S A, BRI A A ) T RS AR

Wt SCER 2 5, X T 22 SO B LT T ARG . DRI SZ G REM, R 28R 56 il 1]

LA B BT AT X TR 222 N B, ka8 A3 AT X R e . BT
PG A 4R

R 4: ZHREERREFER IR RHEICE ISP R

el Ja E5
Yef 415 — — —— B
SPRME | bRUEZE | CPEME | bRUEZE | CPIME | bRTEE
e AR IR S A 3.31 0.98 3.61 0.89 0.30 1.12 0.049%*
P 40 4.18 1.02 3.47 1.05 0.71 1.40
e SO AH 3.35 1.19 3.18 1.21 0.17 1.59 0.99
P 40 4.22 1.70 3.69 1.16 -0.53 1.96




1
E

DAY S 2H 3.58 1.02 3.68 0.91 0.10 1.28 0.07~
ALl EZEN 4.00 1.02 3.59 1.12 -0.41 1.06

FERESCIR S 2 ZhAL T T, SRR AR B IR R A BENEK CFYME
=0.30, Fr#EZE=1.12, p=0.049*) , Him THHIAH CFHE=-0.71, trfEZE=1.40) . AT I,
BERSRBSAR T T D B R T ARG R By — A SO 3 IR B AR RN T o 7R RSO 2
FITH, SEIRA A ME N-0.17, FriEZEDN 1.59, i 4 5 A4 1)~ 241 05-0.53,
WEZEN 1.96. BIRFEGIT AR, B SZI6 4 AN i 20 1) e S 20 J S SR BT 1
s, RPN, A R R ), SR AN B, TR
VRS2 2SR B AP TR — AN G I HEAE A8 2 R A B T . BE4h, 7R 3]
L8 J7TH, KA AR R RME DY 0.10, FRiEZE DN 1.28, Ml 4 54 1)~ 21E 9-0.41,
PRUEZEN 1.06, TT LA H SE6 4 2 A2 (A6 S0 S R IO TE AN IR SR J5 (R B B2, Ll i)
AR BRI BEROK o BRI BB AN [A], (E S5 20 i 0 55 Al A B 19 e 58 K

SV EeR = ST Al =) ERIUE (=R (AN el PR R 3t b o s A€ 2 T W O S R )
W, BERRRE N L, AR REENHEEAE, DUREAHI . A,
MR LI AN I 2 AT ¢ RS, AR E R & E R .

PA_ESE e s B A 22 AR AR 52 2] 1 Bl A M A R R (R e M 2 ), T S AR
SCHIBHHL AR A 2 A 2 ST RSB O o (EEATE R B2, RO IEIR B SE 304 15 2
RRREBCEE — /Dy, HAm IR s e], #EEst ATl Ir AT AR,
o B ARE R G R L B E R .

PA_ESXASWF U4 R A5 AT G2 AT T4l Rt — 2, Kramsch (2014) =24
FAEAZ AR, BE 25 M0 A AT e A T P B P et B B 2 PR S IO, X RP A e
AEATTHR O A FARIE 5 85 S22 S 385, 7 Bh A /WA TE S E 1R BR (Alencar, 2018),

SEIARATTEE N E A0 2 BRI S SO EAMEIPL (Lai, 2019; Lai et al.,




20200 o HHSLATIL, i AL AE AR N FIAE RO EE AR F AU, RER et D B A
AT HAEFEARE . SEHRRCER, (R3] (Luo & Yang, 2016) , MIMHE
FLERE I EL

R 5 FEFERIRBEER TR G M ESCGHATH RSB B L2 3 H

gl il %5
A5 S
I | bR | A | AR | FEME | bR

S 2H 1.57 0.68 1.75 0.59 0.18 0.75 0.31

EARIEAE) 1.82 0.86 1.75 0.84 -0.07 1.02

MRE EREE GO, AR08 A SO AT AR BT T, SEIR 2 SR AR I R 45 R 2
SPEIME 1.57, bRdEZEDN 0.68; 1 Ja il 45 RN 2EDN 1.75, drdEZ0N 0.59; AiJE Il
(2 e PAME N 0.18, ArdEZE 0.75, W] 0L JE 4 5 LR & A Br Bt

T2 2 A D7 T, ARATT B i 25 2~ 3ME R 1.82, FriEZEN 0.86; 11 5 ll4
WM 1.75, FriEZEDy 0.84; B Ja I 2 8~ ME 9-0.07, FrifEZEN 1.02, 7]
DU JE I 25 S L 25 oA P T . AR A B ANE], (HSEEe2H 5 W5 T AH t
B SR

IR LEHE S TSR 2 S A A ) A e A B R R R AR A SR AL A, IR
BEAT A A AR TE SIS A R A0, B AR AR SCIVE L RSO T SE,  IX %5 3h
ST B E AR S aUE T B ORI X R T, R AR TS AR
S, ARESCEATIEAR . NS MIEE, SR BOR & 2 A i S RE
I T, AT SO ERA R BARE B, tBAER DRTIREE RS, TR e
VANECE- TN I SRt P S W e Y PSR et £ N A e o MWE 2 %



RIS RE, ARGz AR H B AR B ) 2 R0 2, A A R % R A AT R ARk )
A, AR R T B AR P R R BT 22 7 = AR (Huang, 20190, AT RLE—AM
Pt RSP B2 ] R R H A8 Jin, 2018) , 1K H ORI .
5.2 ARXFEFRNERNEFELBETFERIZEXE TIBS RN ZFMN
W E XN 53T T A ST A, BT S SR A s, A
RZ PN AL B O E K ik R, RN A — e AR RO H B2 BiR N2,
%2 5REBUA AT TR RN, 520 7B BRI ECR . s AENS 5%
FETE SR IS 46 SC TR BRGNS b, S5 00 BT A S 0 A I8 P T/ B0 7 2 A 2 >3 A

5 VR F BT .

R 6: AR IRBEBIHE SRR RGNt H

A S il E5T
2H 5 WEM
EME | iR | CPWE | iR | CFIME | REZE
S 2H. 33 14 51 29 18 30 0.18
2 2H 17 13 23 17 6 20

M EREAETT L, RS BRITERE U7 1, A AR AE S A IR B 7 fa e
BLRAI AT, H A SLIR 2 2 AR B Gt AP LU R B By T 4L 22k . BRI
AR, AH SR e -5 AT I G E B ORI S T SRR 2H A AR I AR S R T RE
bl 4z i) L 2 AR ORI E 2D . X AN T 45 SRR B 22 2 O F 45 R — 28U, il
Luo 1 Yang (2016) ff 45 A2 BART Y G248 T E 2 R, MMk, 3
IR 22 AR B R T2 RE T
5.3 A THIRLE R

W ARFAERRBF MR ER G, #iG TS 5IMAEEAT R, P ZBUNTHRZE DL —X}
— e FAEVIRE VR SU/NUE AT . AIAERITHRE L, AT P EpuE 748



FAL SRR AR B AR B 80 b, A B a2 2 ST S Bh LR R

Hor, HCEITNA: “AIIBRNERN T, RIS T, fifi1/2 E3)
(¥, IR %L YouTube B# — L8 Bt 1) (B , 225032 sob s,
ST UR AR B PR SE IR T 7

A ULVE H, BUTA S N A A AR R SCUR S b, BENE R R DB A 2
N FES L A AT AR B, SEINAAT SISO IS ORI B, TR S
SRR, SR AW RAE TR RN T V2 7800 0 RO AR P R A5 5 2
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