


.. levels of general language ability in t
hey (i.e. language teachers) are responsibl
o :for the 1anguage used inthe ciassroem in

lement known as ‘ianguage awareness’ ar
en kraliy as pedageglc content knowledge, o

explicit knowiedge
the ’benchmark'

he study described in this p
1 r’ s language awareness, which
principle measurable by means of conventional pencil-and-paper tests,
significantly different from the same teacher’s procedural language awarene
Possession of knowledge and having the ability to make that knowledge ex
are not the same as applying that knowledge in the context of the lan
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signing the study the aim was to create a controlled environment in which



ents a campesmon concemed withs
omposmons and are gomg over some

erent versions of the task were prepared i
cher perfarmance bemg mﬂuenced by discu

1ght only three weeks’ teac
experience, gained duﬁng their : spell of teachmg prachce




uistic Awareness and Teacher Explanation

y aspects of suh;ect behaviour could be artefacts of the \ndeo-b S¢
and the fact that there were no students present. -

e aspect of teacher performance about which it weui
ich a parhcul




- Language Awar:

leen the absence of students; and ﬁae fact‘thai ihe only per

xploa‘e the:'" [
g a grammar—pomt the cemmentary Wth’h fo,

cts to treat the text as a series of discrete sentes
It should be noted that this i‘endency was mor
- dealing with a text after minimal preparatio .
on a different text, focused on just one perceived error —bu
ibited a Simﬂar a;aproach both with and without preparation.
e first tences Betty makes a similar correction, replac

; ggrammarians ar
against there being a in Engl stead Betty focuses on th
adverblal next week an » ’

statements wﬁ:h m;mmai clanﬁcahon fer the student

. you’ re menhonmg Sports Day in the next week S0 . here you sh
use future tense here [updgrlmes Itis] ... also here [underlmes Famrun
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verai years pmfess:\onai expenence o




, ,notY wecan'tuseA... : we need
sugge ‘hanges are in the main justified szmpiy by the
vague co parative ‘better’ (‘1 think it’s ‘better eSO
think it is much more better?’) =
Dina’s initial correction is, like Betty s, imked to the time adverbial next we
which appears to be assoczated excl 1 ‘future tense’, i.e. will:

She then goe‘ on to
Interesnngly, her amendn
which Betty appeared tfo be hai

it telis scmethmg about somethmg will happ ,
ertouse fwill be runnmg in the 89(} meires? .

perspectwe, however, the feedback promded __
eipfui Overaﬁ Dma does not gwe the ﬂnpresswﬁ n eith

nk itis much more better?’ Regrettably, i
ident weuld ever Venture to say ’N

even ‘Possibly, b :
- Dinathen atta

an unnecessary, a

. L : ;at er what do you mean m km}t very ﬁi? F1t for what e
I know you means that I am not very fit for running ..
metres . .
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V evef, she ends ‘up not only mal
ting the mappropnate use of ﬁt Joi

I found that most of you do not know thatafter shouid Iwntes s?muid} yea



usf hke shouid 20, should do shouid swim

eneralised approach to the second 1ayer of e
ce in meaning between should do and should have d

s that most of youdonot know the d;fference betw
1 I should have done it ... what is the meaning of I should do
s at this moment:you think- what youneed fo do at ]
= future ... so you use I should do it ... but when yot .
_ something in the past ... and because it has already happen d so you ‘
- go back to the past ... soit’s semethmg that ycu can t change
suse ] should have done it . : :

refully outlines all the diffe
\{Skauld have done.

ok at ‘thls exampie {wntes I shouid o start trazmn

“I Shéuld stdrf trainifzg ‘a few wéefcs ago -
underimes ags] we. kncw it’s about %he past

didn’t at that ﬁme _soit's somethmg you should he

and you can’t change . you can’t go back to the pas

should have written I should .. {crosses out fo and add:
mmg a few weeks zzgc )

(1) It 50Uk SPOI‘ts Day next week ; |
(2) - run in the 800 mefres
(3) Ishould to start trair

She then, like Betty and Dma,, ocuses o) egf\\\wéék, and makes a very sim
prescriptive correction: : P ‘

.. What should youdo when you are . When you have next week in'y
sentence’? Next the word next week mdicates a future time ... so;..th
here [underlines is] should be also in. future tense ... do you agree with t

In contrast with Bettyand Dma, however Fanny explains the pointin more detal
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o generalise the connection betw

isis for presem tense -80 wh it h

tuse Ishould to start S
o this thing in the futur




ar \ e mlght hypothesxse that ona wnti:en test of language awa
(sxmﬂar, for example, to those used by Alderson etal,, 1996 or Bloor, 1986)
could score comparatively hlghiy

© Onthe negatlve side, there

awareness in operahon

effect produced by
here) is to create an i

ever, what the average F3 student would :
colloguial, and of explanations like the me

u write down a sentence starting with ... But
Ing :.not that.proper.... itis improper-to.put

suggestxon app o take nd account of whether F3 students will underst
werds hke handicay

Issues arising -

As mentioned earher, it: W@xﬂd\;be prematurely evaluative to dwell too:
on the apparent weaknesses of subjects’ performance, although the descri
above give some cause for concern about the metalinguistic awareness of
number of individuals. Instead, from a research perspective, based on the f
performances described, it is perhaps rather more useful to xdentzfy anumbe




linguistic Awareness and feacherfxpiana#on

nature of the corrective fe
es the corrective feedbac
point being made? e »
\e corrective feedback offered in the explanations correct and prec:se?
suggested amendments . =
Syntacticaﬁy accurate?
Iy appropnate? A

is pos :

rmance is that it demonstrates ciearly ‘how the procedural and the

arative aspects of metalinguistic awareness interrelate, and also how they
ct both with language competence and comt ative competence.

‘also perhaps worthy of ne
prevmus\y ident ad

inguistic awareness revealed by an
g said that, however, it is difficult
1e use Or non-use of metaiaﬂguage could be evaluated
: : 3 and msxghts into hsw ,

;eaved by students.




Language Aware

0t ,may be revealing or possibly mxsieadmg
more s:{gmﬁcance perhaps than what is reveaied ab

hc ‘awareness: in particuiar the nnpartance of its procedural dlmensmn M
of the apparent weaknesses in the performances described above seem to re
to- metalinguistic awareness in operation rather than to problems with t
underlying declarative KAL, Further light can only be thrown on this by m@
research. Inthe meantime, however, it appear he

metalinguistic awareness whi

ment procedure Vlewmg

References

Alderson, J.C., Clapham, C. and Steel, D. (1996) Metalinguistic Knowledge, :
Aptitude and Language cy. CRILE" Workmg Paper 26. Lancaster: Centr

... ‘Researchin Language Educa #

Andrews, S. (1994) Th ‘grammatical kny wareness of native-speaker
 teachers: What the tr. 5 Vi. Bygate, / ankynandE Williams (eds) Gran

Bk)or, T. (1986) What do
«: Language Teaching 24, 157-60." e A ‘
Brophy, J. (1991) Admnces in Researck on Teackzng (Vﬁl 2) Greenwzch CT : Ja1 Press
Carter, R. (ed.) (1990) Knowledge about Language and the Curriculum: The LINC Re
London: Hodder and Stoughtcn




guistic Awareness and Teacher Explanation

pstead Prentice Hall o sce
R., Greenbaum S., Leech, G and Sva




